Writing at Key Stage 1and 2
[image: image1.wmf]
In order to continue to raise standards and to raise the level of achievement for children in writing  we aim to develop their skills through a variety of teaching methods. The framework outlined below is applicable across all the writing genres and all the age groups in  our school.  We aim to include some of the features below in a single lesson (big writing) but not all the features in every lesson. 
The Writing Process:

Familiarisation and Talk for Writing (Exposure to many samples of a writing genre)

Modelled Writing (Writing for the children)

Shared Writing (Writing with the children)

Guided Writing (Writing with/by the children)

Independent Writing (Writing by the children)

Familiarisation and Talk for Writing 

The use of Drama to begin the writing process and use of Talk Partner work in  school will give the children opportunities to talk and think about their ideas before putting pen to paper along with well planned and structured Role Play Centres in classrooms will give the children opportunities to explore and play with language prior to actual writing tasks.
Modelled Writing

This is usually a whole class session (often the major carpet input time) where the teacher is 

demonstrating how to write by “thinking aloud” as he/she composes and interacts with a text

in front of the students.   This allows the children to hear the thinking process that is going

on during the writing process.   Modelled writing is not an interactive writing time between 
teacher and students.    The teacher does all of the writing.  She voices her thoughts (planning what she intends to write), talks about directionality, letter formations, how to spell words, choice of words etc.   The children participate by listening and observing the expert at work.
         The teacher talks through the process step-by-step to show the learner how things are

         Done.    The end result is a readable error free text that allows the children to have a 
         Correct model to refer to and follow when engaged in further writing.

Features of Modelled Writing:

· Each session has a planned focus

· Sessions should be short and pacey

· Pupils should be seated so that they can clearly see the teacher writing

· The teacher should demonstrate writing for a variety of purposes and audiences

· Both compositional and secretarial aspects should be addressed

Teachers should model:
· How to plan before writing

· Making decisions about content as you write, for example, choosing appropriate language

· Re-reading to check for sense or make improvements – revise and edit
· How to spell or locate individual words – how to ‘have a go’ (e.g. an idea, a spelling)
· Leaving spaces and taking new lines

· Demarcating sentences;  other punctuation needs

· Forming letters correctly

· How to make writing more interesting for the reader

· How to use classroom resources e.g. word banks, wall displays, prompt cards

Children should:

· Practice listening to and watching the teacher record, in sequence, sounds in words

· Watch the teacher record a thought on paper

· Understand the concept of letters vs. words

· Watch the teacher use punctuation

· Listen and watch the teacher re-read text to self monitor, detect errors and edit for meaning

· Become familiar with different genres

· Watch the teacher use directional movement, return sweep and one to one matching

· Watch the teacher use organisation of page:  where to start, spacing within and between words and lines

         The purpose of Modelled writing is to demonstrate how writing works, by showing children

that ideas can be recorded through print – they are connecting the spoken word with writing 
         and, in addition, developing an awareness of the details of letters, sounds and words while    constructing meaningful text.  
Suggested Teaching Sequence for a Modelled Writing Lesson:

1. Decide on a focus (teaching point) based on the children’s needs (e.g. difference between letters and words, spaces between words, use of punctuation, format of a thank you letter

2. Set the scene.   Access prior knowledge through discussion.

3. Decide on the text you are going to use – this can be teacher selected or the 
children can compose the text – make sure the choice of text is going to best       illustrate the teaching point you want to make though.

4. Write the text – think out loud whilst writing so children can connect the spoken word with the writing you are modelling.
5. Re-read the text so that fluent reading is modelled.

6. Review and revisit the specific teaching points you presented in this lesson

7. Connect the text to the classroom context – link to follow on classroom activity, 
      book, experience etc.


What a modelled lesson might look like:
Decide on what your specific teaching point/s are – in this example the 
teacher is wanting to give input on spaces between words and demarcation 
of sentences.
Whole class on mat looking at whiteboard or smartboard as teacher begins a discussion about a special visitor coming in to see them that day.    One of the Teaching Staff (Mrs. X) is coming in to talk to them about a visit they had to 
the Eco Park.   Teacher and children talk about some of the things they saw and did at the Eco Park and which part of the day they enjoyed most.   Use talk partners to give the children opportunities to verbalise and review some of the activities they experienced at the Park.    Allow some children to feed back to class and also tell the children what your favourite part of the day was.       Now tell the children that you are going to show them how you are going to record your favourite part of the day in writing.   From now on “think out loud”.          Firstly verbalise what you want to write.    
“I’m going to think about some good sentences I can write so that Mrs…X will know what I enjoyed most at the Park.    I’m going to write –‘I liked it at the park.   It was good to be outside in the sun.    We all had a fork and we had to get the stones out of the soil’.   
I think that sounds interesting and also Mrs. X will know I like it when the sun is shining.    I’m going to say those sentences again now so that I can begin to think about how many words are in each of  the sentences.    My first sentence is ‘I liked it at the park.’ – that’s six words in the sentence and the first word is I and because that is my first word in the sentence it’s got to have a capital letter.    Now I must remember to leave a space before the next word which is ‘like’ …   that’s one of the tricky words we’ve been learning in our Phonics and I know how to spell that (write and spell out like), but I’ve got to put a ‘d’ on the end because my word is  ‘liked’ not ‘like’.   Now I must remember to leave a space again because I’m going to write the next word  which is ‘it’; that’s a nice easy one and I can see that on the wall too (refer to H.F.W.’s which should be on display nearby).   Another space before my next word ‘at’, good that’s another one with a t at the end.    Now another space before I write ‘the’ – (refer to H.F.W.’s again).    The last word in this sentence is park.    I’m going to say it and listen very carefully to the sounds so that I can get the word spelt 
correctly – p-ar-k , park, - I can hear the p sound at the beginning of the word, that’s the letter P, then ar – that’s A and R together, then the final sound – now is that a C (use letter name) or a K?   Let me try the C – no that doesn’t look right, it’s a K, (rub out the first attempt and insert the correct letter K).   There, I’ve finished that sentence so I’ll put my full stop at the end to show the reader that they need to stop their reading there for a second, before we go on to read the rest of this story.    I’m just going to read it again and check that I’m happy with that before going on with the rest of my story.”  Read again and then repeat this process with the next two sentences.    Review and re-read all at the end – make any adjustments or changes that you need to and comment on why you are making these.   
Ask the children to join in the final reading with you as you point to the words. Leave the model on the board for children to refer to during remainder of day.
Explain to the children that during the activity time they are going to 
have a go at also writing a sentence/sentences about their favourite part of the day so that when Mrs. X comes in she will be able to read 
their stories and find out all about the things they enjoyed.   This also gives the writing task a purpose and meaning for the children.    This activity can be done through independent writing or perhaps a teacher directed Guided Writing task.
Shared Writing

This is a joint construction of the text between the teacher and the children.
It can be carried out either during whole class input or as a directed Group 

Activity.   The teacher is acting as the scribe, but the children have ownership 

of the text.   As they are not directly engaged in the physical demand of the 

writing they are better able to concentrate on the compositional aspects of   the work and to contribute a wide range of ideas.    It is still very important that during this type of session, however, the written example scribed by the teacher is  correct – i.e. spellings, grammar and punctuation should be correct.    If the children are contributing ideas/suggestions that are incorrect – the teacher may initially ‘scribe as spoken’ – but would use the mistakes as teaching points in order to engage children in the process of re-reading for accuracy and sense and thus make alterations as necessary to achieve the final piece of writing.
Guided Writing

This is the interim step before the children write independently.   Aspects of the writing process which need to be taught will be decided upon by the teacher and dealt with according to ability or need.

The teacher’s role is to guide, support and encourage the children to try out 

ideas and skills they have seen demonstrated through either the Modelled
writing sessions or the Shared writing sessions.     Groups of children work with the teacher or teaching assistant with a clear focus to their writing task.   It is practical to use small whiteboards for this type of group work, in order that the children can easily make changes/adjustments to their written drafts before publishing a final copy of their work.    The teacher would ideally work “alongside the children” composing her own piece of written work, following the directional aspects that she is giving the children.   Teacher and children ‘share’ their drafts together, and discuss how improvements etc. could be made before writing final copies.

Independent Writing

Children need many opportunities for independent writing in a variety of forms based on both teacher guidance and their own choice of topic.    The purpose of Independent writing is to put in practice the ideas, structures and skills they have seen demonstrated in modelled and shared writing and which they have tried, with support, in their guided writing sessions.   Independent 
writing does not always have to be individual writing – it is often a good idea to let them write collaboratively, in pairs or small groups, without adult support.

Supporting children with writing difficulties

· Teacher modelling is very helpful for all children, but particularly for those having difficulties with putting pencil to paper.    Seeing an adult thinking out loud, playing with ideas, ‘having a go’, can give them the confidence to try for themselves.    It is important for these children, to limit the focus and the number of objectives in any session – it is often best to concentrate on either the composing or the secretarial aspects, rather than tackling the two together.   It may well be beneficial sometimes, having identified the children who are having difficulties, to  have them working in a separate group for Modelled Writing in order that the teacher can really target their needs and focus in very limited and precise objectives.
· New forms of writing or text types need to be introduced in modelled or shared writing sessions for the whole class and groups before the children work independently.   The focus in on the content, language and layout with the teacher as scribe, before tackling the secretarial aspects in independent work.
· Encourage short, real life writing e.g. letters, e mail, notes (Post-its, memo board, short message to another adult), posters, adverts, signs, labels, captions, lists of all kinds , cards.    Children need to be writing for a purpose and in meaningful contexts.
· Use writing frames of all kinds e.g. sentence starters;  simple patterns;  outline plans;  storyboards;  story ladders; etc.    Writing should be differentiated and supported by as many prompts and supports as possible – differentiating by use of lines/no lines/width of lines is not enough for any of our children, let alone the children who are having difficulties.
· Encourage collaborative work, from whole class Shared Writing through small group work to paired working.    It is less threatening to reluctant writers when they can share the responsibility;  it encourages a lot of talk and discussion about writing;  children are more likely to take risks and have a go and importantly it promotes confidence and enjoyment.
· Read aloud to children frequently from a wide variety of texts and build up a collection of story/poetry/song tapes.   This will give children a bank of language and story structures to draw on in their own writing
· Show children how to brainstorm ideas and words before writing;  jot down ideas and keywords on Post-its or small pieces of paper;  then arrange into some sort of order.   Model ‘topic webs’ and other diagrammatic ways of planning.
· Provide prompts  which children are taught how to use e.g. “What to do if I can’t spell a word”.   Other useful prompts are:   alphabet picture/letter sheets, tricky words, h.f.w.’s, personal word lists, topic word lists, letter formation reminders etc.
